READING

Rickleton Primary School Curriculum Vision

We aim to provide a creative, inclusive, challenging real-world curriculum relevant to the local and world-wide context of Rickleton Primary
School today. Learning, built on the development of strong basic skills, will inspire deep knowledge and transferable skills which progress
from each individual’s starting points.

We want to inspire curious and ambitious learners, with a passion for education, giving them a thirst for knowledge to become the
innovators and problem solvers of the future. By immersing children in an environment which celebrates tolerance and equality, children
will learn to communicate their thoughts and opinions in respectful ways.
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At Rickleton Primary School, we believe that children thrive and build resilience in an environment which is safe, inclusive and supportive of
their well-being. By providing this environment, we believe every child is able to achieve their best possible outcomes and feel celebrated
for who they are. Our curriculum supports learners to be proud to achieve their potential academically, socially and emotionally whilst
encouraging them to become ambitious life-long learners.
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Intent, Implementation, Impact

The phrase ‘intent, implementation, impact’ first came to light in

2019 when the new Ofsted inspection framework was launched. The big
shift in focus was away from inspectors attempting to judge the quality
of teaching and learning by observing lessons. Instead, the focus is now
on attempting to judge the quality of education a school provides by, at
least in part, interrogating its curriculum and its impact on pupils.

“The intent of the curriculum is the content you expect children to
learn”

“The implementation of the curriculum is concerned with how you
realise your intentions”

“The impact of the curriculum lies in whether students have learnt the
things you’ve taught them”

The next three slides set out how each subject in our curriculum is
designed and delivered in order to support our children to be
successful. It should be clear how what they do and achieve in one
subject supports the overall vision for our pupils.

Ofsted's 3
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INTENT

@ What is meant to be learnt

How you plan to meet the intent

: IMPLEMENTATION

L r-'J How effective implem
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Curriculum Intent

Reading INTENT We INTEND our curriculum to be:

Our intention is that the Reading curriculum at Rickleton will be In the way they discuss and debate. The style
creative and inspire our pupils to become passionate readers who Creative in which they read, taking account of
have a thirst for knowledge and a determination to read more and expression and audience

know more. Through an inclusive yet challenging curriculum, all
children will develop strong basic skills from the very start and

Inclusive Open to all, any ability, any need, regardless of

continue throughout their journey at Rickleton. These skills will starting points, ability or background
support our children to become fluent, effective readers that are able
to confidently transfer these skills to all other areas of their learning. .. .

. Aspirational texts, broadening vocabulary,
Challenging
. . range and breadth of texts. Genres covered.
The range of texts used throughout the school are high-quality,

vocabulary-rich and carefully chosen to support learners to become
equality aware. Our Reading Spine celebrates diversity and allows all Develop strong basic skills
to thrive through an inclusive curriculum that leaves no pupil behind.
We will provide a safe, supportive environment that enables children

to be ambitious, respectful of others in the way they communicate Create transferable skills Using basic skills and strategies to enable

and respond. Above all, providing pupils at Rickleton with the tools to confident word recognition and fluency across
be life-long learners. all subjects.

Focussing on skills to build fluency and
automaticity, strategies that pupils can use to
enable them to be confident readers.

—
O
©
o

£
C\

o
+—
O
i
C
()
£

k)
o

£

o
C
Q

+—

E
()

=

+—
O
S
S
©

P

s}
O

2

o]
>

g

(o]0]
=
©

(g9}

Q
o

]
=
=
>

O
e

-

>
o
Is)

(@)
e

(®]
Vg

>

-

(g0}

=
=
(a R

C

(@)
)
Q@
Y4
=
(a's




Curriculum Implementation

%

At Rickleton Primary School all classes from Year 2 follow a structured approach to reading World Book Day events are held each year providing 8

activities. Through a structured whole class guided reading approach, basic skills are pupils with the opportunity to celebrate and read a e

explicitly developed. By teachers modelling the application of reading skills, children are range of texts types. R

taught to understand and identify strategies to understand meaning and how to relate the c
oo text to themselves, previous reading experience and making them aware of the world We hold wider school reading events such as Bring Word reading — systematic _8
= around them. Pupils are challenged by having the opportunity to read with greater Back the Bedtime story to promote the love of phonics, learning GPC, developing S
-g independence and apply their skills when responding to the wide range of domain reading with families. skill of blending, sharing high CIC.)
LQCJ questions/ activities. quality texts, developing fluency c

| Vulnerable groups are subsequently highlighted, have adapted work within lessons and Buddy Reading is used as a way of encouraging our )

c support staff are then used to support these groups further to ensure progression. They older readers to use their reading skills to support o
S receive intervention in the form of project X code or specifically tailored reading younger children in a friendly environment. Comprehension—drawing on e
S intervention depending on the area they find challenging. linguistic knowledge and on .
Q2 Creative and rich reading opportunities are provided across the curriculum, exposing Signage around school encourages awareness knowledge of the world, read 'E
g children to a wide range of genres, text types and activities providing context to their language around us widely across a range of genres, E
O learning. Within the Rickleton Reading Spine, high quality texts and passages are chosen develop a love of reading, <
— that carefully thread the wider curriculum subjects and are appropriate to the The Rickleton Reading Spine supports staff in increase pupils’ vocabulary, o
o expectations of the year group or ability of the class ensuring sessions ambitious but exposing children to a wider range of fiction and develop reading for pleasure >
-S inclusive, so no child is left behind and they build a thirst for knowledge. non fiction. 4(_-’;
(Vp] Class teachers ensure that pupils are reading books from a book band that is most =
a appropriate to their reading ability. We encourage our pupils to read at home every day Rickleton Reading Team are our community Making strong curriculum links — CZU
(q0] and ask parents to write in their children’s reading record. The expectation is that an adult  volunteers who provide further support for some of All pupils encouraged to read
g listens to a pupil read their book at least once a week. To further promote a love of our more vulnerable pupils or for those children widely across both fiction and t;
E reading, we have the school library, that provides a wide range of reading materials and is who find reading more challenging non-fiction to develop their _%
c accessed by the whole school. Each class has a timetabled slot and children have the knowledge of themselves and the S
_8 opportunity to borrow books to take home. In the Early Years Foundation Stage, the library The school library is a calm and warm environment world in which they live, to )
Q slot is used to share stories with peers and focuses on developing a love of reading but also  that enables our pupils to immerse themselvesin a establish an appreciation and love
% respect for the reading materials that we have. wide variety of texts. Each class visits weekly and  of reading, and to gain knowledge
vz In addition, throughout the school year the importance of reading is celebrated through are able to take books home. across the curriculum.

World Book Day, whole school reading events, termly buddy reading, parent reading

workshops and a dedicated Rickleton Reading Team (community volunteers) who read Author visits are provided to promote a love of

weekly with targeted children. All this focuses on enriching and complementing children’s literature and a wide variety of genres.

learning and allowing children to build fluency, confidence and be successful able readers.




Curriculum Impact
The IMPACT of our curriculum will create pupils who are:

Teachers continually assess children’s reading. Individual reading to a member
of staff will be used to analyse children’s strengths and weaknesses and to
plan future work and targets accordingly. Group and Guided reading tasks also
provide assessment opportunities. Children’s attainment and progress is
regularly monitored and reviewed through tests and teacher and support staff
records.

More importantly, we believe that reading is the key to unlock all learning and
so the impact of our reading goes beyond the statutory assessments. We want
reading to be the golden thread running through a child’s journey at Rickleton. Thirst for knowledge Library choices, discussion, clp, pupil voice
When they leave us, we want pupils to possess the reading skills and love of
literature which will help them to enjoy and access any aspects of learning
they encounter in the future.

Monitoring in reading is important to ensure positive outcomes for pupils;
that both coverage and progression are as they should be; and that standards
are maintained and improved. This is carried out by the reading lead. And Respectful communicators
school senior leaders through lesson observations, work sampling, talking to
staff/pupils, monitoring plans, analysing data, teacher evaluations and
displays.

Each Term, teachers report their children’s attainment and can therefore
identify where each pupil is either making progress from the last assessment
point, or may need support in a particular area. Parents and children are kept Ambitious in lessons (planning), book looks, learning
informed of their child’s attainment (against ARE) and achievement (progress walks.

from last assessment points), as well as their child’s specific needs and
successes and how they can help.

Governors are kept informed of data analysis, to check achievement in each
year group and across the school e.g: at key points, such as KS1 and KS2 SATs, Life- Iong EETES
is where it should be. They are part of influencing the School Improvement
Plan and the Reading Subject Leader action plan, which set out actions and
success criteria for improving future provision and results.

Discussion, book choices, informal chats and
Passionate discussion with parents, dojo, book fair, WBD,
National Poetry day, Reading challenge

Discussion, debate, drama, CLP, Readers
Theatre

Book choices, book fair, discussion, challenge
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Book fair, use of reading for other uses
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An Aspirational Curriculum

We feel passionately that our children aim high and have huge
aspirations for their life ahead. As well as encouraging them to be
successful in future studies and work, it is a vital tool for motivation
and mental well-being.

We want our curriculum to open pupils’ eyes to the things to not just
areas in which they feel successful, but also to develop an
understanding of the things they enjoy doing. By using a clear focus
on real world links and future career paths, children begin to open
their eyes to future choices and opportunities from an early age.

Our Aspirational Concepts documents are designed to give children an

understanding of what is needed to be successful in all subjects, as

well as potential future opportunities linked to the subject. Simplified

language for younger pupils means that children grow in their ability Great accomplishments
to articulate their aspirations for their future. start R ctons.



Enjoy a range of books and genres and
) Develop a broad vocabulary and un-
can choose books to suit myself and
h derstanding of written language
others.

To be a reader, |...

—

Choose books | like to read.

N

/r

Explain or re-tell a story I've @5/

read or which has been

read to me.
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Book reviewer Librarian

To be a reader, |...

) Develop a range of strategies to Read for relaxation and enjoyment,
Can understand and explain the con- i .
. . read smoothly and fluently, wheth- understanding how reading supports
tent of a text including inferred or
. er silently to myself orout loudto  my imagination and mental wellbe-
hidden messages N
others.

™

Know and use more and

more words correctly.

S

Practise reading regularly so
my reading becomes more

fluent.

_

~
Enjoy reading and choose to
read regularly.
i

Editor Publisher Story teller

KS1 Aspirational Concepts




To be areader, |I...

Enjoy a range of books and genres and Can understand and explain the con- Develop a range of strategies to Read for relaxation and enjoyment,
) Dewvelop a broad vocabulary and un- ] o ) )
can choose books to suit myself and tent of a text including inferred or ~ read smoothly and fluently, wheth- understanding how reading supports

derstanding of written language
others. < s hidden messages er silently to myself or out loud to  my imagination and mental wellbe-

r 'I‘ Al
s L?\r

To be a reader, |... N @l}ha
S

Develop a broad vocabulary

S and understanding of written

S

Enjoy a range of books and language.

genres and can choose

books to suit myself and

N

Develop a range of strategies

others.
to read smoothly and fluently,

whether silently to myself or
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out loud to others.
S/

Can understand and explain

™

enjoyment, understanding how

the content of a text Read for relaxation and

including inferred or hidden

N

Messages. reading supports my imagination
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and mental wellbeing. -

Publisher

Librarian Script writer

Book reviewer
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Enjoy a range of books and genres and

can choose books to suit myself and

others.

Can name their favourite

books and authors?

Can re-tell stories they have
read and heard?

Can name and re-tell ‘classic’

stories?

Can understand and explain

the word genre?

Chooses hooks from a range
of genres, including fiction

and non-fiction?

Uses clues in the cover and
‘blurb’” of books to help them

choose books they will enjoy?

Book reviewer

Develop a broad vocabulary and un-

derstanding of written language

Develops a broad vocabu-
lary and uses new words

with confidence?

Can broaden their vocabu-
lary by ‘magpieing” words
from hooks they read?

Can make use of word
banks and thesauruses to

expand their vocabulary?

Make good use of gram-
mar and punctuation when

reading and speaking?

Are able to speak using
standard English and have
an understanding of
accent, dialect and

colloguialisms?

Librarian

To be a reader, |...

Can understand and explain the con-
tent of a text including inferred or

hidden messages

Can summarise a story they
have heard, including the

main details?

Can summarise a story they
have read, including the

main details?

Can ask relevant questions

about a text?

Can use a story they have
heard or read as a base to
create a new story of their

own?

Can make predictions about

what might happen next?

Can infer information from

things they read?

Can use non-fiction books as

resources for research?

Editor

Develop a range of strategies to

read smoothly and fluently, wheth- understanding how reading supports

er silently to myself or out loud to
Reads regularly out loud
to other people?

Read regularly to myself?

Is happy to read out loud

to an audience?

Uses a range of skills to

improve fluency?

Has strong phonic
knowledge and knowledge
of sight words to help de-

code words quickly?

Can track words to

increase speed of reading?

Can use intonation and

expression when reading?

Publisher

Read for relaxation and enjoyment,

my imagination and mental wellbe-

Can name special places in

which they enjoy reading?

Enjoys visiting the school
library to choose a new
book?

Is keen to get involved in

school reading events?

Can explain the benefits
that reading have on our
mental health?

Can discuss a book which
has allowed them to

‘escape to another world’?

Can choose a book based
on a variety of factors
(blurh, favourite author,

genre, collection)?

Script writer
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Knowing More, Remembering More

“Learning is defined as an alteration in long-
term memory. If nothing has been altered in
long-term memory, nothing has been
learned.” (Kirschner, Sweller and Clarke, 2006)

Learning happens when pupils make sense of New

. o . knowledge New
ideas in relation to what they already iy
know. When we talk about knowledge in the New knowledge has no

long-term memory, we often refer to this as k;l'dk:ldigw - Existing
Sticky learning. Sticky learning is effectively working mermory. knowledge

the knowledge that stays with us forever.

In order to allow our pupils’ knowledge to
stick, subjects are planned progressively to S R e 1 S
return to topics, themes and concepts which onse e e menen
children recognise and can build upon. We

called these themes Golden Threads.




To be a reader, |...

Develop a range of strategies to Read for relaxation and enjoyment,
read smoothly and fluently, wheth- understanding how reading supports
er silently to myself or out loudto = my imagination and mental wellbe-

Can understand and explain the con-
tent of a text including inferred or
hidden messages

Enjoy a range of books and genres and
can choose books to suit myself and
others.

Develop a broad vocabulary and un-
derstanding of written language
others.

. KATHERINE VA
BUNDELL (V23R
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Reading Progression of Skills

Skills/Year

Year R

Year 1

Year 2

Year 3

Year 4

Word Reading

Read individual letters by

saying the sounds for them.

Blend sounds into words,
5o that they can read short
wards made up of letier-
sound comespondences.

Read some letter groups
that each represent one
sound and say sounds for
tham.

Read simple phrases and
sentences made up of
wiards with known letter-
sound comespondences
and, whers necessary, a
few exception words.

Blend sounds into words,
50 that they can read short
words made up of letier-
sound comespondences.

Read simple phrases and
sentences made up of
wiards with known letter-
sound comespondences
and, whers necsssary, a
few exception words.

Re-read books to build up
their confidence in word
reading, their flusncy and
their understanding and
enjoyment.

apply phonic knowledpge to
decode words

speadily read sl 40+ lettars
fgraups

for 40+ phonemes incleding
shternative sounds for
graphemes

read aloud phonically
decodable texts

re-read books to build
fluency and confidence
read simple sentences snd
understand the meaning
inciuding what a pranoun is
[Above)

read Year 1 comman
exzapiion words noting
unusual correspondences
betwaen spelling

and sound (identifying
where they appear)

read polysyllabic words
cantaining taught GPCs

read common suffixes (-s,
—es, —ipg,
—ed, —=r and —g61]

read contractions and
understand that the
spostrophe represents the
omitted letter(s)

read accurately by blending
taught
GPCs

dewzlop some fluency and
expression, pausing at full
stops

(Above)

apply phonic deceding uniil
sutematic and reading is
fluent

read accurately by
blending, including
shternative sounds for
graphemes

read zloud books matched
ta phaonic knowledge by
sounding out unfamiliar
wards autornatically

re-read baoks to build up
fluency and confidence in
ward rezding

read Year 2 comman
exception words, nating

unusual correspondences

read common suffixes (-=d,
-ipgeer. 28k, Y. -er -mant
-ful, -ness, -less, -y,

read polysyllabic words
containing above
graphemes

read most wards quickly &
acourately without owert
sounding and blznding

note punctuation to read
with appropriate exprassion

Bepinning to apply their
growing knowledge of root
words, prefiees and suffizes
{marphology and
etyrnology). both

to read alowd and to
understand the meaning of
new words they mest

(See Ricklzton Speling
Schemes)

Bepinning to read further
excepiion words, nating the
unusual

comespondences betwsen
spedling and sound, and
where these occur in the
word

Consistently apply their
growing knowledge of root
wards, prefixes and suffizes
{marpholagy and
etymology), both to read
sloud and to wnderstand
the meaning of new waords
they meet. (See Rickleton
Spelling Schems)

Cansistently read further
excepiion words, nating the
unusual

comespondences betwesn
spelling and sound, and
where these occur in the
word

Bepinning to apply their
growing knowledge of reot
wiards, prefoees and suffixes
{marphaolagy and
etymology], both to read
aloud and to wnderstand
the meaning of new waords
that they meet. (Ses
Rickleton Spelling Schame)

Consistenthy apply their
growing knowledge of root
words, prefiees and suffizes
{marphology and
etyrmology). both to read
sloud and to wnderstand
the meaning of new wards
that they meet. (Ses
Rickleton Spelling Scheme)
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Reading Progression of Skills

ELG

Say a sound for each kefter in
the alphabet and at beast 10
digraphs

Read words consistent with
their phonic knowledge by
sound-blending.

Read aloud simple
sentences and books that
are consistent with their
phonic knoviledge.
inchuding some common
excepdion words.

Range of Reading

Bepin to isten to and
diszuss 3 wide range of
poems, stories and non-
fiction at a level beyond that
&t which they can read
independently.

Bepinning to bacome
familiar with key stories,
fairy stories and traditional
tales, retelling them and
considering their particular
characteristics. (characters,

Consistently listen fo,
discuss and exXpress visws
about 3 wide range of
contemporary and classic
poetry, stories and non-
fiction at a level beyond that
at which they can read
independenily

Becoming very familiar with
key stories, fairy stories and
traditional tales, retelling
them and considering their
particular charactenstics.
{sequence, evenis and
struchure)

listen to and discuss a wide
range of fiction, poetry,
plays. non-fiction and
reference books or
textbooks

Bepinning to read books
that are structured in
different ways and reading
for a range of purposes.
{common features, plot
structurs

listen to and discuss a wide
range of fiction, poetry,
plays. non-fiction and
reference books or
textbooks

Consistently read books
that are structured in
different ways and reading
for a range of purpases.
(themes and =stages in a
stony)

continue to read and
discuss an increasingly
wide range of fiction,
poetry, plays. non-fiction
and reference books or
taxtbooks

Bepinning to read books
that are structured in
different ways and read for
a range of pusposas—
{narrative structurs,
chanpes in fime and
paragraphs)

Make comparisons within
and across books
ientifying some themes.

continue to read and
diszuss an increasinghy
wide range of fiction,
poetry, plays. non-fiction
and reference books or
textbooks

Consistently read books
that are structured in
different ways and read for
3 range of purposes
{genres, organisation and
cohasive devices and mars
complex namative
structures)

Consistently makes
comparisons within and
Fcross books

ty with texts

iari

Fam

becoming very familiar with
key stories, fairy stories and
traditional tales, retelling
them and considering their
particular charactenstics

recognise and join in with
s0me
predictable phrases

Consistently familiar with
and retell 3 wider range of
stories, fairy stories and
traditicnal tales

recognise simple recumring
literary language in stories
and poetry

Beginning to be familiar
with a wide range of books,
incfuding fairy stories,
myths and legends, and
ratell some of these orally

identify common features
and themes in a range of
books with familiar settings
and plots.

Increased familiarity with a
wide range of books,
inciuding fairy staries,
myths and legends, and
retell some of these orally

identify themes and
conventions in 3 wids range

of books

Bepginning to be familiar
with a range of books,
inclueding myths, legends
and fraditional stories,
madern fiction, fiction from
our literary heritage, and
books from ather cultures
and fraditions (Ses termly
OWETYIZWS]

identify and discuss some
themes and conventions in
and across a range of
writing

increased familiarity with a
wide range of books,
including myths, legends
and traditional stories,
madern fiction, fiction from
our literary heritage, and
books from other cultures
and traditions (see t=rmby
OVETVISWS)

consistently identify and
diszuss themes and
conventions in and across a
wide range of writing
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Reading Progression of Skills

Poetry and performance

Leamn rhymes, poems and
S0Mgs.

Engage in story times.

Retell the story, once they
have developed a deep
farniliarity with the text
some as exact repetition
and some in their own
wiards.

Zing in a group or on their
owm, increasingly matching
the pitch and following the
melody.

Develop storyines in their
pretend play.

ELG

Make usa of props and
materials when ol playing
characiers in namatves and
Shofies.

Invent, adapt and recount
namatives and siones with their
peers and their feacher.

Pefomn songs, hymes, posms
and stories with ofhers, and
{when appropriste) try fo moswe in
fime o music.

lzarn to appreciate rhymes
and poems, and to recite
some by heaart

continue to build up a
repertoire of poems learnt
by heart. appreciate

these and recite some, with
appropfiate intonation to
make the meaning clear

Bepin to prepare posms
and play scripts to read
aloud and to parform,
shaowing understanding
thraugh imtonation. fone,
wolume and action

Bepginning to recognise
some different forms of

poetny

Consistently prepare
poems and play scnpts to
read aloud and to perform,
showing understanding
thraugh intonation. tons,
vaolume and action
{expression taking into
account punctuation)

Consistently recognise
some different forms of

poetny

Bepinning ta leam a range
of poetry by heart,
preparing some poems and
plays to read aloud and to
perform, showing
understanding through
intonation, tone and wolume
50 that the meaning is clear
o &n audiencs

Consistently able to lzam a
wider range of poetry by
heart, preparing paems and
plays to

read aloud and to perform,
showing understanding
through imtonation,

tone and valume so that the
meaning is clear to an
sudience

Word

meaning

Leam new vocabulary.

Use new vocabulary
throughout the day.

Use new vocabulary in
different contexts.

discuss vocabulary and
wiard meanings and link
new meanings to words
already knowen (try out
language they have
listened to)

discuss and clarify the
meanings of werds and link
new meanings to

known wocabulary

Bepin to use dictionaries to
check the meaning of
wiords that they hawve read
to begin to explain the
meanings of words in
context.

Consistently use
dictionaries to check the
meaning of words that they
have read. explain the
meaning of words in
context.

use dictionanes to check
the meaning of words that
they hawe read. Beginning
to understand word
meanings change when
used in different contexts.

use dictionanes to check
the meaning of words that
they have read. Moting use
of language and its effect
on the neader.
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Reading Progression of Skills

Listen to and talk about
stories to build familiarity
and understanding.
Listen to and falk about
selected non-fiction to
develop a deep familiarity
with new knowladge and
wvocabulary.

Ask guestions fo find out
mare and 1o check they

Bepgin to understand books
by drawing on what they
already know or on
background information and
wvacabulary provided by the
teacher

begin to check that the teod
makes sense to them as
they read and cormact
inaccurate reading

Caonsistently draw on what
they already know ar on
background information and
wacabulary provided by the
teacher

understand both the books
that they can already read
accurately and fluenthy and
those that they lsten to by

identify main ideas drawn
fram maore than ane
paragraph and begin to
summarise thess

Bepin to understand what
they read. in books they
can read independently by
checking that the text

identify main ideas drawn
fram maore than ane
paragraph and summarise
these

Confidently understand
what they read, in books
they can read
independently by chacking

summarise the main ideas
drawn from more than one
paragraph, identifying key
details to support

the main ideas

Bepin to understand what
they read by checking that
the t=xt makes sense o
them, discuss their

summarise in depth the
main ideas drawn from
mars than on= paragraph,
explaining key details to
support the main ideas

Confidently understand
what they read by checking
that the text makes sense
to them, discuss their

what has been read so far

of what has been read so
far.

attempt to predict from
details implied

implied

implied and modify
predictions in the light of
new evidencs

o " n_derstand what has been consistently checking that makes sense to them, check that the text makes understanding and explore understanding and explore
= said to tham. thie teet makes sense fo discuss their understanding | sense to them, discuss their | the meaning of words in the meaning of words in
= them as they read and and explain the meaning of understanding and explain cantext cantext

c comrect inaccurate resding wiords in comntesd the meaning of words in
1E. context
=
5 ELG be encouraged fo link what Be able to answer and ask Bepin to ask guestions to Confidently a=k questions Begin to ask more complex | Ask in depth guestions to

they read or hear read to questions by locating improve their understanding | fo improve their guestions to improve their improve their understanding
Make comments about their own experisnces information in texs of & text understanding of & text understanding
what they hawve heard and
ask guestions to clarify thai
understanding
Diemonsirate understanding
ofwhat has besn read to
them by retelling stores and
narratives using their own
wiords and recently
introduced vocabulary.
discuss the significance of
the fitke and events
Use role play o identify Leam about charactzrs and Infer charactsrs' feelings, Infer characters' feelings, make inferences from Confidently maks
with characters and begin make inferences on the thowghts and motives from thoughts and motives from characters feslings, inferences from characters
o to maks infersnces on the basis of what is being said their actions and begin to their actions and justifying thaughts and rmotives and feelings, thoughts and
E (= bazis of what is being said and done. understand what is implhsd views with evidence, bepin to explain thinking, matives and provide
E and done in 3 feoct. understanding the returning to text to support explanations of inferned
H difference between what is opinions when prompted meanings drawing on
C = written and what is imphsd and justify opinions about evidence aoross the teod.
E -E in 3 fecct. the teodt.
% o ELG
-_— Arficipaie (where approprsie| key | Bepin to predict what might | Confidently predict what Fredict what might happen Fredict what might happen Fredict what might happen Drawing an a range of
events nsiones. happen an the basis of might happen on the basis fram detzils stated and fram detzils stated and fram detzils stated and zwidence from differant

parts of the texd, confidently
predict in detail using
infarmation stated and
impfied.
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Reading Progression of Skills

Authorial Intent

Demanstrate understanding
of what has been read to
them by retelling stories
and narratives using their
owmn words and recenthy
intreduced vocabulary.

Use and undersiand
recently introduced
vacabulary during
dizzcussions sbout stories,
non-fiction, rhymes and
poems and during role play.

Begin to identify how
lznguage, struciure, and
presentation contribute to
meaning when prompied

When prompted sxplore
wards and phrases that

capturs the reader's
interast and imagination

Confidently identify how
language, structure, and
presentstion contribute to
mesning.

Explore words and phrases
that capture the readar's
interest and imagination

Begin to identify how
language, struciure and
presentation contribute to
meaaning and changs in
different contexis

Explore how suthors use
language, including
figurative and literal and
cansider the impact on the
reader

Confidently identify how
lznguage, struciure and
presentstion contribute to
meaning and changs in
different contexis

Evaluate the effectivenass
of how authors use
language, including
figurative and literal and
explain the impact on the
reader

ELG

Offer explanations for
why things might
happen, making us= of
recently introduced
wocabulary from stories,
non-fiction, rhymes and
poems when appropriate.

Use and understand
recently introduced
vocabulary during
discussions about stories,
non-fiction, rhymes and
poems and during role play.

listen to and discuss a wide
range of non-fiction at 3
lzwel beyond that st which
they can resd
independently

be introduced to non-fiction
texts that are structured in
different ways and identify
key features.

Bepin to retrizve and record
infarmatian from non-fiction
texts, using confents,
glossary and sub headings
to locate it

Use all of the crpanisational
devices available within a
ponfiction text to retrigve,
record and discuss
infarmation.

Bepin to use knowledgs of
texts and organisston
devices 1o retrieve, record
and present information
fram non-fiction texts.

Bepin to distinguish
betwesn statements of fact
and opinion when prompted

Confidently retrieve, record
and prezent information
from non-fiction fexts

Confidently distinguizh
betwaen statements of fact
and opinian
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Reading Progression of Skills

iscussion/ Spoken

D

Comparing. Contrasting and commenting

Compare and contrast
characters from stories,
including figures from the
past

Retell the story, once they
have developed a deep
farniliarity with the fext
some as exact repetition
and some in their own
wards.

ELG

Listen attentively and
respond to what they hear
with relevant questions,
comments and acfions
when being read to and
during whole class
discussions and small
group interactions.

Participate in small group.
class and one-fo-one
discussions, offering their
owm ideas, using recenthy
introduced wocabulary

Bepin to participate in
discussion sbout wihat is
read to themn by taking tums
and listening to what others
say when prompted.

Clearly explain their
understanding of what iz
read ta them.

participats in discussion
about books, poems and
other works that are read to
them and thoss that they
can read for themsehes by
taking turns and listening fo
what others say.

exqplain and discuss their
understanding of books,
poems and ather material,
both those that they

listen to and those that they
read for themsslves

discuss their favourite
wards and phrases

discuss the seguence of
eyents in books and how
tems of information are
related

Bepin to parbicipate in
discussion about both
books that are read to them
and those they can read for
themselves by taking furns
and listening to what others
say

Confidently participate in
discussion sbout both
books that are read to them
and those they can read for
themselves by taking furns
and listening to what others
say

participate in discussions
about books. building an
their owin and others’ ideas
and challenging views
courtegusly

bepgin to explain and
discuss their understanding
of what they hawe read,
including through formal
presentations and debates,
maintaining a facus on topic

wihen prompted.

Begin to recommend books
that they have read to their
peers and giving reasons
for their choices

Bepgin to provide reasoned
justifications for their views

Discuss and maks
improwements when
participating in discussions
sbout books, building on
their own and others' ideas
and challenging views
courteoushy.

explain and discuss their
understanding of what they
have read, including
thraugh formal
presantations and debates,
maintaining a facus on topic
and using notzs where
necsssary

recommend books that they
hawe rezd to their peers
and giving reasons for their
choices

Confidently provide
reazoned justfications for
thair views
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Rickleton Readers Theatre ‘ %1 .
J"'H\ “\\L

A GUIDE to READERS THEATRE

Step 1: Adult as model

The adult reads the selected
passage of the class text aloud
as that expert model of fluency
whilst pupils follow the text with
their own copy. This may be
repeated multiple times as
necessary.

Step 2: Echo reading

Children echo back the section
read by the adult, emulating their
intonation, tone, speed, volume,
expression, movement, use of
punctuation etc.

Step 3: Text allocation

Children work in pairs or triads.
Each group may:

1. all have the exact same short
section of text, or

2. a longer section might be split
into short parts, so that each
group has a different piece.

Step 4 Repeated choral reading

In their groups children read their
section aloud. Echoing the initial
reading by the adult.

Step 5: Close reading

In their pairs/triads children make
a close reading of their section of
text and think about meaning,
audience, tone and purpose.
This requires children to look
closely at the writer's choice of
language and consider
characterisations etc.

Step 6: Text marking

Each child has a copy of the text
to annotate in order to inform
their performance. This is
discussed and agreed as a
group. Prompts are provided to
direct or scaffold.

Step 7: Practise

Time is provided for groups to
rehearse their reading. They may
decide to change or add to their
performance slightly as a result
of their rehearsal. Adult
helicopters to listen in and offer
feedback.

Step 8: Perform

Each group performs their
rehearsed piece.

(Adult may record so that
children can appraise their own
performance).

Step 9: Reflect

Children evaluate their own
and/or others’ performances and
give feedback. They may use the
a fluency rubric or the prompts as
success criteria to support
articulation of evaluations.

Public service announcement. Speech. News broadcast. Interview. Letter. Email. Journal. Blog.
Commentary. Tnal. Party political broadcast. Tour guide. Panel discussion.
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K51 READING COMPREHENSION STRATEGIES

PREDICTING n

INFERRING %

= |wander if = This word tells ma
= | predict This part t=lis me
= |1hink that This makes me think that
' : EHE;;:; because . ::m: 1:i5 ch;irant.er - because
+ The next part will b= about * ink the setfing =
ASKING 73 0o
QUESTIONS e EVALUATING
= Wha Language
= What + The wordiphrase * works well because
= When = | like the way the author usss * it makss me
«  Whers think about
«  Why? + The =entence Zhas high impact because
+ How? Organisation

+ The text is organised well because
+ The presentation helps the reader because
+ The sfructure could ke improved by

CLARIFYING @

MAKING
CONNECTIONS

® 8 & @

| think that means
| didn’t understand
\What does * mean?
* 5 & fricky word 50 |

SUMMARISING @,)

Text to salf:

# | know about this becauss |

= I've besnfseen

= | 5aw 3 programme sbout this
+ | can identify with this character becauss
Text to text:

# This reminds me of * because
= This is similar to = becauss
Text to world:

# This nks to

= This is because

L]

This part is about
The heading would b=
The main thems is

RETREIVAL ‘b

Skim, =can to find key words or synonyms
Read around ksy words
= Use the layout of the te

LI

-..Ir,l_
i

K52 READING COMPREHENSION STRATEGIES

PREDICTING ‘

INFERRING &€

& & 8 ® 8 * 8 = @

| wronder if

| predict

| think that

| bet that because
| imagine

| think * will happen

| think: | wiill l=am

| think it will be s21 out

The next part will b= about

+  The word * tells me
The part * tells me
This makss me think that
+ | think this character because
+ | think the sefting is
| think the mood is
| think the writer's viewpoint is
=+ | think this character's viewpoint is

ASKING QUESTIONS ?

EVALUATING ©©

= Who Language
+ What a  The wordiphrass * works wel becauss
«  WWhen | like the way the suthor uses ® it makes me think
« VWhere abaut
« 1 wonder | think it wadkd have read batter i
- s Wary chaver the Wiy the suthor psaes *
+ Why bBecause
= How = The sentence —has high impact be causs
=  What if organleation
+  Why do you think a  The bext is organi=ad well becausse
+ How do you think a  The prasaniation helps the reader bacauss
+  How do we know #  The struchure could be mproved by
CLARIFYING G0 MAKING CONNECTIONS
il
Text to self:
. + | know about this because |
= Ithink that means + ['velboen to/ caan
= |didnt ”"?E'Et‘a"d? + | s@w 3 programme about this
e Whal does * mean? » | can identify with this character because
+ I ne=d to reread this part becsuse Teut to text
= "5 3 tricky word sa + | think this baok is a3 * {gene) book because
+ | didn't understand * 5o = This reminds me of * becauze
= Let's reresd because it didn't maks s=nzs + This i similar to * because
=+ This character E—similar to ® because
Text to world:
SUMMARISING + Thisknksto
+  This is becauss
« The keyideais .b
= The mast important ideas are * and | know RETRIEVAL
1|'IE!': bECEI'_-IE-E * Skirn, =zan and locate key words or synonyms
+ This part is about * Read around key words
=+ The headline would be * Use the layout of the fex
+ In 10 words * Write answier using words or phrases from the
= The main thems is text
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A Chids ffistory of Briam

BERLIE DOHERTY

and other
great Dickens
stories

BERLIE DOHERTY

STREET

Industrial Revolution
or KIDS _ﬁ

. The People and Technology
R _\ That Changed the World

;5, WITH 21 ACTIVITIES

The Industrial Revolution




If you could see the future,
could you change it?

-

From the outhor of KENSUKE'S KINGDOM

MICHAEL o
MORPURGO | TFTE™ e

Family letters from

i i
'L the First World War ‘ World War |
- T ——
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THE GREAY 2 ‘ : :

e KAT’HERINE’

by Lynewe Cherry

EXPLORI'IR

*A very exciting adventure story - | loved it'
Jacqueline Wilson

y
“\r& ”'e"“f

DARWIN

THE ORIGIN OF SPECIES

Rainforests




MALALA YOUSAFZAI

) 12/933 ' 9% )
£ 3 # // 3 /,
WALLLA LLAN BENANTEN T8 GALL IV) WONEALL BACR THE VRS a%‘ .‘\&,\‘y//,//
LE ASWYS o &,{\«,\ N
e %

story of Four Block v,
“"‘Mo"d the Space Race om

MALALA

MALALA YOUSAFZAI

- PAIREIN NETOTVICS

1 A4k ABOVT.
Ext,raorounar\cj A

7 m,ev.-‘.*
2. ©

JAN DEAN, LIZ BROWNLEE,
& MICHAELA MORGAN

by N Yok T Lo N " A
/ MARGOT LEE SHETTERLY ,,' LAURA FREEMAN
RAEA N

PATRICE LAWRENCE
DIVER'S DAUGHTER

fi Tubor Stogy
-

Strong and Powerful

Women




I THEBoY

«

)4 OCEANQN AN ’%
ARMCHAIR .

WHo SAlLE’D THE

=X :

LAKA WIL[TAMSON

Term 1

“‘Exciting, mysterious, marvellous and magical’

ROBIN STEVENS, author of MURDER MOST UNLADYLIKE

* THETRIALSOF )
MORRIGAN
. CRow

) SIRUANMURRAY

ILLUSTRATED: BIRMANUEL SUMBERAC

ultf«HANg

OF THE

" In the last city

in the world, i M anyone can be

the Enemy ...

\mw[nl\ brilliant’
Kiran Millw sbd Hargrabe, authof O ARG of Ink dnd Stars
4 3 ~ R

Term 3
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OXJORD

TALES

/'/‘rl/(l (‘/)l.lltl

I-,() I

//r /);
/ M

Jukia. Donaddssn,

J'ﬂ' _')Qu. (37} ‘,

FABLES

i “The Dragon Slayer® E

Tales of Wixdom:

5 SHIHO S. NUPE

by LAK-KHEE TAY-A The Shang Dynasty

£ ‘- » "'»”.')5:: =" g
K Nicota Davies and Loena Seobie
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Living Things




| ' Her : .‘. ' I Straight Forward with Science | 2 INQVESTTGA”FJG ®
KN A % MATERIALS MATERIALS &

AND

PROPERTIES
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ANCIEN
¢ GREECE o

y:

CREEK MYTHS

MAR(IA WILLIAMS

g I
§,%.!3?.§ |
}/g AGNRCE |EECNET
-:l.L B

Yo Seeinside'“--.'\

_* Ancient Greece .




| AN Iaths
JGURNEY

Z THEWAR
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Challenggs

‘THE _,:3, Qr-*”
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S (1660 13.8 BILLION years o)
s £ tssieare v MAY RAMBALD ’



The Spectacular Science
of the Very (Very)

Fun Facts, Amazing Pictures, Quizzes




Essential Scienoe

F |

4

i THE BIG PICTURE

XIK[M[ ~Anthony Browne®s

KING KONG

A

FROM THE STORY CONCEIVED BY
EDGAR WALLACE ano MERIAN C. COOPER

Forces




“Very funny, very touching, very truthiul
<

-~ total
Jacqueline Wilson

Tre BOY
WHO MADE

EVERYONE
LAUGH
Noel Fielding \g%/

Helen

, V. Rutter

Term 2
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NGLO-
AXONS

THE

ANGLO-

AXONS - CHU OO MICHAEL W7 R
Y 8 MORPURGO fatan

»[BEOWULf =
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‘ 7 - 1\ gJ
(/4 . (@ ~
F e 6 a 0( ) : \\',‘ G ‘.Tx 1 States of Matter
Ewnt N
8 )

SAXONS . Frmia

TERRY DEARY woumncny w MAtess Bown

SHIASH HG




BEFORE WE EAT

i S X' from farm to table

What happens
when you g1 ?

o

Eating And Digestion

l[lustl:tdbyMag/Awﬂn SECOND EOITION Where Our Food Comes

From




A tafe with 3 big wazm, will beare” Frask Cottrel foyoe
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INVESTIGATING
"ELECTRICITY. .

SCIENCB WORKS

% CHARGING ABour

THE STORY OF ELECTRICITY
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Rivers 614

MAZING P

Rivers

Electricity
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¥ and other " ‘kﬁ ’
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The Norman Goaquest & The Normans
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Funny, anarchic and
gloriously silly”

AT
ViLIAINS

ACADEMY
: ‘ﬂ?

NADIA SHIREEN

RYAN HAMMoND

Term 1 Term 2 Term 3
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HORRIBLE HISToRIES

7§

1k \) HUNTERS,
G X )/ GATHERERS
£/ AND WOOLLY
') R\
Mih

MAMMOTHS

David Walligms | 2. B4 BIOGRAPHIES
o e TS R G
| DEADFAMOUS

— STONE AGE

4

A
s SCOVERINE
THE SECRETS
‘

The Stone Age

MORDICAI GERSTEIN
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Meet the ... ’

"TONY BRADMAN
L EVOI.T AGAINST THE'
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Ae—  LIFE CYCLE OF

- ROMANS PLANTS
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WORLD of WOMNDZR

MOUNTAINS

oSl
Chie Modden

6P

Dieter Braun

MOUNTAINS
OF THE WORLD

; '};'l.\m

A DAZZLING
GEOGRAPHIC
JOURNEY

T

Fy Y

—— -,
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DAUGHTER e the
magical Lirytale for young and old from ¢ Y o N, o
e Soryeter a0 cesor o s Dk itr Giant Stirred

munter storytefler and creator of He Dark Matenads
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